
The Learning Journey and 
Progression at Birchgrove 

Primary School





1. Curriculum Design and Approach

Progression is achieved through learning that is coherent, worthwhile 
and enables pupils to experience all AoLEs through an integrated 

approach. 

The ‘I Wonder…’ approach.



Year 5: I wonder what makes the world a better place.

Laws Fashion Charities
Online 

Shopping Pollution

Creative thinking: Fast Fashion Children’s Rights Sustainability

Questions generated

How Long does it take 
for clothes to 
decompose?

How can we stop all 
our clothing getting to 

landfill?

How is fast fashion 
and clothing made?

How does clothing 
pollute our planet?

What is sustainable 
clothing?

Who makes my 
clothes and where?

How much clothing 
get recycled each 

year?

Who started fast 
fashion?



Using the Four Purposes as a driver for learning

In developing their vision for their curriculum, schools and practitioners should consider what the four 
purposes mean for their learners and how their curriculum will support their learners to realise them.

Children’s 
ideas 

Children’s 
questioning

Teacher’s 
ideas 

Four 
Purpose 
Driver

Plan

Fast Fashion
Who makes my 

clothes and 
where?

Child 
labour/factory 

workers/clothing 
origins

Ethical, 
informed 

citizens who 
understand and 

consider the 
impact of their 
actions when 

making choices 
and acting

Lesson will be 
planned to see 
what they think 

is important 
when buying 

clothes and then 
re-visit this at 

the end.



2. Understanding what learning may look like 
as children make progress.
An understanding of what learning may look like in AoLEs at different 
points as children progress across the primary learning journey, has 
been developed through dedicated professional learning time. Staff can 
refer to documents created for this purpose to support planning.



Progression Step 1 Progression Step 2 Progression Step 3

Which elements of art would best be suited for 

Progression Step 1?

Drawing from real life, memory and 

imagination with a range of resources (does 

not have to be sketching pencils. Children may 

use colouring pencils, crayons or felt pens etc.)  

Line

Explore the use of basic lines and have a go at 

using them in their own drawings.

Shape

Explore the use of organic and basic shapes 

and have a go at using them in their own 

drawings. E.g. circles, squares, triangles and 

rectangles. 

Tone

Begin to explore the difference between light 

and dark tones/values with colour.

Texture

Texture may be explored through rubbings in 

the outdoors or creating collages etc. before 

practising the skill themselves. Learners begin 

to add texture for ‘hair’ or ‘fur’ on animals. 

Which elements of art would best be suited for 

Progression Step 2?

Drawing from observational, memory and 

imagination with a range of resources with 

some consideration of composition and 

proportion. E.g. considering if the eye is in the 

right place, is it too big or too small?

Line

Understanding the use of line developing their 

pencil control. Considering the width and 

length of lines using different resources.

Shape

Explore the use of organic and 2D shapes and 

have a go at using them in their drawings. E.g. 

circles, squares, triangles and rectangles, stars, 

semi-circles etc.

Tone

Adding tonal elements within drawings using 

contrasting pencils.

Texture

Exploring and understanding texture and what 

effects it creates in drawings as well as other 

media. Having a go at adding texture to 

drawings through mark-making and continuous 

line drawing.

Which elements of art would best be suited for 

Progression Step 3?

Drawing from observational, memory and 

imagination with a range of resources. With 

consideration of composition, proportion and 

refinement. E.g. consider more detail in 

compositional pieces of work.

Line

Understanding the use of line with more 

sophisticated pencil control. Creating pattern 

and texture through the use of repeated lines.

Shape and Form

Explore the use of organic and 2D shapes and 

have a go at using them in their drawings. 

Creating 3D shapes with tone. E.g. cubes, 

cuboids, cylinders, spheres etc.

Tone

Understanding drawing and tonal elements e.g. 

light and dark, showing shading, understanding 

tonality, positive and negative space. Using a 

range of sketching pencils to create tone by 

applying different pressures with more 

sophistication.

Texture

Drawing tonal elements and 

creating texture through the use of different 

media. Creating texture using graduated 

shading, blending, scumbling, stippling, cross-

hatching and hatching.

Thread of Learning Principles of Progression Progression Step 1 Progression Step 2 Progression Step 3

Enquiry
(gather, analyse,
interpret, justify
and evaluate)

WM1​

Effectiveness - asking increasingly 
sophisticated enquiry questions​

Simple questions​
Closed questions​
Why?

Beginning to ask some 
open-ended questions.
More valid/ linked 
questions being asked.

Open questions​
Asking considerate 
and appropriate questions.

Effectiveness – a greater independence in 
finding suitable information, making 
informed predictions and hypotheses, and 
making judgements including reliability and 
utility.

Supported exploration/ use 
of materials.
Support to question.
Use APK.

Beginning to use question 
frames independently to 
identify questions of 
enquiry. More independent 
exploration and use of 
materials.
Present findings in graphs, 
charts and tables.

Independently create 
research questions.
Select and justify sources 
and questions.
Present findings in a variety 
of ways and draw 
conclusions.​
Compare contrasting 
views, opinions and 
interpretations in evidence.

Skills – a growing sophistication of key 
disciplinary skills, including those relating to 
enquiry such as framing questions and using 
evidence to construct and support and 
answer, and relating that to representation 
and interpretation of enquiry results.

Exploration through play 
and outdoor learning.
Ask simple questions.
Sources being provided as 
a stimulus for enquiry.

Select some of their own 
sources.​
Comparison of sources. 
Beginning to look at the 
purpose of the sources.

Use multiple sources.
Using hypotheses.
Form appropriate 
questions. Consider validity 
and reliability



Planning: Medium and Short-term – Flexible!

Progression achieved through medium and short-term planning that 
leads to all pupils developing knowledge, skills and understanding in 
all AoLEs. 







Principles of progression influencing learning 
experiences: 

I wonder learning journeys for all pupils that are foregrounded at the 
planning stage by the Principles of Progression. Progression will only 
reflect the POPs if the experiences planned make provision for the 
development of learner effectiveness, skills, knowledge, 
understanding, and applications to new contexts for learning.





Deep Learning and Conceptual Understanding

Progression for each child is unique and often occurs at a different pace 
to other children. Progression is not necessarily linear. We have 
committed to providing experiences that will enable ‘deeper learning’
and a development of conceptual understanding. 



Conceptual Development

Form: What is it like?

Function: How does it work? What is it for?

Causation: Why is it like this?

Change: How is it changing?

Connection: How is it connected to other things?

Perspective: What are the points of view?

Responsibility: What is our responsibility?

Reflection: How do we know? How has my understanding 
developed?

A tool that will be 
available and can be 
used to plan a series 

of lessons with a 
true purposes.



In the context of the ‘I wonder’:

Fast 
Fashion

What does it 
look like?

How does it 
work or what 

is for?

How is it 
changing?

Why is it like 
this?

How is it 
connected to 
other things?

What are the 
points of 

view?

What is our 
responsibility?

How do we 
know? 

Reflection.



Formative Assessment

Progression for each pupil is supported through formative assessment. 
Teachers are open to observing a range of possible learning outcomes 
as part of their assessment of pupils – divergent assessment. This 
information influences the next steps in planning for continued 
learning.



Assessing in the moment… can the pupil transfer 
knowledge and skills? Do they truly understand?



Assessing understanding – assessment led by 
teacher:



Alternative ways to assess understanding:



Pupil-led assessment:



Including data and summative assessment:

Evaluations of pupil progression in the cross-curricular skill areas of 
literacy and numeracy, will be informed by (but not solely defined by) 
summative assessment tasks. This information may include reading and 
numeracy test data, phonic and spelling assessments, writing and oracy 
tasks. 



Equitable Opportunities to Progress:

The progression of each child is monitored by the class teacher on a 
continuous basis. In order for all children to be able to make progress, 
an equitable approach is taken in all classes. Barriers to making 
progress are removed through access to the provision that is 
appropriate for each child (Universal and targeted provision). 



Pupil involvement – Reflecting on own 
progress:

Each child is involved in the reflection and evaluation of their own 
progress. They are given opportunities to develop metacognition and a 
growing sense of agency in shaping their own learning journey.



Reviewing progress systematically:

• Reflective: The progression of all pupils is evaluated via Pupil Progress 
Meetings at three points within the school year. This evaluation is 
informed by a wide range of information and evidence. 

• Responsive: The meetings also serve to define how practitioners will 
respond in the case where a child’s progress is not as expected.


